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Possibility of Music Training to

Promote Korean Language Development

Oh, Eunji - Lee, Kyung Myun

This paper reviewed recent music intervention studies that investigated
the effect of music training on language abilities from the perspective of
neuroscience. Based on the results of the studies, a music program was
proposed to develop Korean language ability. This paper analyzed why the
music programs used in the previous studies contributed to the improvement
of language ability and discussed what should be differentiated given the
prosody of Korean. In addition, it was discussed how early and how long

music training should be conducted to promote language development .
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